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In three secondary grammar schools in Csongrdd county
an exﬁeriment was started to fry a posaible variety of

" facultative subject-gronp education in 1974 . Thé model
was worked out by Dr.Gydrgy Agoston, university professor

" and Dr.Séndor Oroéz, university senior lecturer. The

‘teachers’ staff of the Szeged Radnoti Miklds Secondary
Grammar school, and that of the Szeged Sdgvarl Endre
Practlising Grammar School, as well as the Makd Jézsef Atti-
la Secondary Gremmar School undertook to carry out education
according to the.experiméntal plan under the guidance of the.

- Pedagogical Department of Jézsef Attila University, Szeged,
in altogether 16 forms in two grades during the school years
1974 /75 and 1975/76. ‘

The following main issues are to be resolved by the

experimental model: ' A

a/ to put an end to the uniform concept/ion/ of general
education for everybody, and, at the same time, to'bxoVidé
alsoa high level general education to fulfil the double task
of secondary education. -

b/ to implement catching-up

¢/ to sdlve clarify carceer choice policy

d/ besides continuing general educatdon in the 3rd and
4th forms, to bring about special education in two d1rections:
preparatlon for academic studies and partly, or totally, for

certain professions. .

_ According tho the experimental model the main tasks in
the 1lst and 2nd forms, besides the implementation of a high
level general and practical education, arse catching—up and
career orientation. During the years of the experiment the
teachers gained a lot of beneficial experience. In the .
following, on the basis of this experience, we are going to
study the task of catching-up, its organization, “the applied

methods, the results obtained and the problems to be solved.
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1. The necegsity of catching-up

Secondary education aas a double task: to prepare the
pupils for higher educational studies, and to help those
youngsters not wishing to continue their studies with
preparation for practical 1ife. The tasks ahead of us can
be fulfilled with success only if,in the first phase of study
/in the 1st and, 2nd forms/, a high level general education
is ensured, and a basie established on which, in the second
phase /forms 3/ and 4/, in accordance with the orientation,
the whole system of specialisations can bé built. In ‘the
first phase of study the fact should betaken into account
that at presenf pupils with great differences in their level
of knowledge are enrolled in the first form of.éecondary
grammer schools. It is true that only the best pupils from
general schools seek admission, but for several reasona there
are great differences in their knowledge and theri exam '
regults. This is verified by the practlcal experiences of the

teachers 1nvolved.
~ Numerical data from the enrolling statistics of the Maké
Jézsef Attila Secondary School in 1974/75 and 1975/76. prov1de‘
:proof. .
School year 1974/75
Number of pupils enrolled s 90

Average result - KNumber of pupils :%.

5.0 12 - 13.4
4.9-4.7 12 - : 13.4
4.6-3.7 58 - . 64.3
3.6-2.7 8 . 8.9

School year 1975/76
Number of pupils enrolled : 108

Average result Number of pupils - %
5.0 24 - 22.2
4.9-4,5 26 24,1
4.4-4.0 33 '30.5
3.9-3.5 15 13.9
3.4-3.0 6 ' 5.5
2.9-2.5 3 2.8
2.4-2.0 1 . 1.0

108 100
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Academic averages were calculated on the basie of marks
received at the end of the 8th form of general’ school.
Experiences in the previous years— and in —the school
years mentioned-prove that 31mllar marks recelved in different
general schools do not. reflect a similar level'of knowledae.
On the orther hand, another thing should be taken into
consideration and that is_ that there is no agreenent ou a
éystem of'requirements between general and grammar schools -
and consequently none ol ‘merking. This is proved by compering
the academic average of the 8 th form and that of the first
term in the first form of grammar schools. In the first term
of the 1974/75 school year in.the first form of the Maks Jo—
zsef Attila Secondary Grammar School

puplls achlevement

improved 2.2 %
unchanged 3.3 0
worsened 0.1-0.4 23.4 "
) 0.5-0.0 51.1 @

- 1.0- © 20,0

/The decline in the academic average was seen - not to the:
same extent.— in the Radndéti Miklds Secohdéry Grammar Séhool
in Szeged, where the results of one of the facultatlve forme
worsened by 0.53 %/ _

The study of these. resultSpnequivocéllwsbbwsvghap.the Tirst
forms are of a heterogeneous composition, The'composition ié'-T‘
not homogeneous from other points of view either. In the
school year 1974-75, 90 pupils enrolled in the Méké Jézsef
Attila;SebondaryAGrammer'school had received their primary
education in 16 general schools /6 schools in Makd, 10 in
villages or farm centres/. Out of theﬁ,the parents of 39
pupils were manuai'Workers. A similar stiuation could be found
in the first forms in 1975/76 school year, too./ of 108
pupils enrolled in the first form of secondary school from.

7 general schools in Maké, 12 village schools and farm centres,
€2 pupils were the children of manial workers./

35 the pupils in the first form diffezed from one another
in their pre-conditioning, family circumstances and geogra-
phical -settlement conditions. This means that they do not’
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sfart their studies in secondary school with equal chances,
a.section of the pupils being in a disadvantagous position
compared with their class-mates, and, in a lot of cases, not
performing according to their ability. If all these factors
are not taken into consideration in our educational work,
with a considerable number of them later on accumulated
disadvantages occur. ' '

Secondary schools cannot undertake to eliminate the so-

-cial reasons for fhia»disaquntageous.situétion /hostel
accomodation, scholarships, englightemment and education of
parents, methodical assistance for general schools/, but they
can undertake, at any rate, to compensate the unequal chances
by educational and methodical means. EVeq in the preséqt '
circumstances much can be done to decrease the differences in
academic level and the failure resulting from the disadvantageous
situation /but the lessening of themisadventégéous situation
has not /yet/ become an essential part ot the educational
.process/. Secondaryschools were willing to do so - preparatory
courses for secondary schools, tutors, group work, etc., 1
There are experiments to bring about catching- up poésibili;
ties, but these possibilities are almost non-existent in the
upper forms of general schools. This task is to be'fulfilled
By gsecondary schools. /It is probable that even if the‘
catching-up in general education is brought about, secondary
schools will have such a task, as fresh disadvantages may
appear independently of pupils/.

The necessity of corrective activities is formulated and
incorporated as an intégrél part in the structure of education
from the experimental model of facultative subject-group:
education. "In the first term of the first class corrective,
catching~up poséibilifies schould be given to those pupils who
have poor results in any subject on the basis of knowledge
level assessments at the beginning of the school year. This
means intensive aqfivities in smaller groups with the aim of
compensating the insufficiencies; of general education, and
of establishing a firmer basis for gsecondary education. During
thesg corrective activities it is bound to come out whether a
pupil’s weak points in a certain subject may be due to
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1mpr6per general education or to his or her low level of
ability. This phase of correction is regarded as an
indispensable condition for the orientation at the end of
the first term. As certain retarding situations may recur,
catching-up, compensating activities similar to those in
the first term mdst be regarded as an ihtegral part of the
whole education, so they must be applied, if needed, in the
~later phase of study" /2/ -

The teachers in the experiment saw its aim, its way of
realization and its methods, but-just because of its novelty -
they know only its general outlines. We were aware of the
fact that only intensive occupatlons in small groups could
bring results and that special forms of activity should be
organized. It was obvious that the pre-training level of
pupils enrolled in the first form should be measured
"objectively in every subject. The experimental plan contains
a requirement thatvin the 1st and 2nd forms during the general
education test assessments must be made regulsrly in every
theme unit to see to what level the pupils have learned “core
subject" 2, compulsory for everybody. A supposition came from
the above facts that in the Previous type of catching-up
activities, on the one hand, the gaps in general school and,
on the other hand, the new ones which are formed in secondary
education must be filled. Pupils should participate in
activities antil the gaps are ellmlnated the
- later activitvies ~ for actual Catching—up, and compeneation -
being organized to eliminate the lack of knowledge experienced.
As g matter of fact we had to prepare small group activitiea'
of a supplementary character providing immediate help., This
.way of giving assistance was regarded not as a single action
but as a confinuous, regular work which almed at raising the
level and improving the standard of education.

Already at the beginning of the experiment we had to
make it cléar that this work 1s not traditional coaching.

2/ pr. fgoston GySrgy - Dr. Orosz Séndor: i.b..
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Ceaching is irregular, spasmodic, the composition of participants
is always changing and its eim is to give assistance at & given
moment, Mostly those pupils participate in such occupations who
for some reason have fallen behind /illness, absence/ and they
cannot keep pace with their fellows, Coaching is regarded by a
lot of pupila as a substite for individual learning.

We regarded these catching-up activities as educational,
organizational forms which have a regular function in the first
phase of education; and whose aim is to complement the
unsufficient fundamental knowledge of a pupil coming from.
general school with a certain " handicap, or who fell behind in
the secondary school through fault of his own. After clarifying
the concepts and ideas we had to make experiments with the
organizational possibilities of activities and methods to be
applied.

One of our main tasks was, first of all, to change the
teachers® standpoint, We consciously roused and cultivated an
ambition to make experiments, to search for new ways. We cre-
ated a concept that the teachers should regard catching-up
process as the fundamental task of their educational work and
that they should search for new-methods which are successful,

2, Information on the pupils’ blowledge

To get reliable, precise informaiion on the pupils’ pre-
educational level, level of knowledge.and on possible insuffici-
-ency is one of the basic conditions for successful catching-up,
It 1s important that we should receive information on the prog-
ress and on the possible recurrence of insufficiencies,

To this end we regularly assessed the level of kinowledge,
Level-defining test papers were used to asséss the level of
knowledge of pupils entering the first form, later on at the
end of the first and second terms, further assesmsents were mede.
The test papers for assessing the level of knowledge were compiled
by practising teachers, These asgessments were used in every
experimental form, Besides subject teachers regularly made
apsessments by-end-of-topic test papera compiled by teams of
subject teachers in schools.,

The pupiles knowledge was assessed in Hungarian language,

mathematics, Russian, history, chemistry and blology., To £i1l11
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_in the sheets for’Hungarisnvlsnguage and mathematics tqek 2.
hours, while for the other subjects. 1 hour.” . T

To plnp01nt pogsible insufficiencies is an urgent task, -
but, all the same, it is unfavourable to carry out level-
—deflnlng assessments durlng the first lessons of the school
year. In the school year 1974/75 it was done in the flrst
periods. The results were unfavourably effected by this fact,
not to menthn the unfavourablevpeycholog;cal effects. On‘the
bagis of conclusions next_year the ievel—defining'assessments
were made in the.second part of September. This was more
‘favourable, because - ths pupils had got used to the new
‘enviroment by that’ tlme, and they hsd the opportunlty /4 6
actual periods in every. subJect/ to revise the fundamental
‘sttelnments of general school. It had to be taken into account
that. the majorlty of our puplls, especlally those coming from
village or farm schools‘wereVencountermng test paper assessments
for the first time. It was reasonablé to acquaint them with
aimpler assessment papers and sheets, and with the'way of
..filling:them'in.vThe experiences ot the first school year

made us accept the fact that at least 4 3 weeks must be ‘ensured
v for assessments in 6 subJects and in one dsy only one subJect
may be in assessed. Assessment in the same subjects in psrallel
forms should be csrrled out at the same t1me,'otherw1se the
resllty of results may be doutful This kind of coordinating
work has to be done by the school management The puplls were
'1nformed about the definite time of assessments in the flrst
week of the school year, 80 they hed tlme to prepare.

Nor is it certaln after such careful preparation that the
.results giVe an objective picture of the pupils®  real attalnments.

The teachers in the experlments notlced some factors which
slgnificsntly affect or which may . effect the performance of all
the pupils or that of a certain number; so. the information ob-
tained in this way may be dlstorted to some extent. Such .
factors are i :

&/ The questions and problems in our level-defining
assessment'sheets are not alwayS'unanimously clear or the
guestions are not formulated in the way the pupil is used to.
Another important Pactor is that our test papers are not
gtandarized and do not always ask auoUt the most important
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attainments. A further task of our research is to produce
assessment test papers which will give more reliable information
not only about attainmenta, but about ability and proficiency
level as well,

b/ A lot of pupils have not yet worked with test papers,

8o they often have difficulties in the "technical aspect" of
£11ling them in, Prequent mistakes coming from this are prolix
answers without the main point.

¢/ Unfavourable psychological factors may affect, in a bad
way the reality of results. fe.g. unsatiafactory preparstion,
or, 1f the pupils are not informed that the results will not
influence their first term marks, the pupils "frighten" one
another etc./. ' :

d/ A considerable number of the pupils were noticed not to
be able to "economize" the available time, so they do not even
start to solve a section of the exercises.‘

To correct and evaluate the level-defining test papers
involves long and tiring work on the part of the teacher. To
facilitate this work a correcting key was made, After correction
it is advigeble to carry out evaluastion and summary according
to the following points of view:

a/ a pupil? s performance in %

b/ performance of the form as a whole in %

c/'performance of the form in each exercise in %

'd/ in each exercies the name of pupils who failed to

answer should be noted.

e/ a summary can be made which gives an exact picture about
insufficiencies in the class attainments, In the summary all
the elements of every exercise must be taken. So thumbing through
the sheets we can write in the corresponding column the number
of incorrect solutions., After this it is easy to count the
number of pupils who do not know certain elements,

After the evaluation we got the féllowing information:

a/ which section of the subject is difficult for the class

or for the majority of the class?

b/ who in certain sections parts of the subject, have

obvious insufficiencies which greatly prevent advance?

c/ before dealing with certain themes we know the level

of attainments, proficiency and ability we have to
build on
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After such analyses concerning different subjects - even
if not so deep in details - we possess data of an informative
character., But we felt that only one assessment to define the
knowledge~level without any doubt was not sufficient, The
sheets do not contain the oircle of all the attainments,
proficiency and ability about which we intended to obiain a
reliable picture, Therefore it seems to be useful to collect
additional pieces of information for which there are some
possibilitiess .

a/ to study the pupils’ characterization given by gene-
ral gchool /family circumstanceas, information on the school they
came from, intellectual and mental abilities, attitude to work,
learning, diligence, will power, achievement in a certain
subject, etc./.

¢/ Parents’ meetings with the teachers, family visits /the
pupil’s plan about the future, family circumstances, the pupil'’s
difficulties, possibility of studying at home, family ambitions,
the pupil's diligence etc,/.

b/ Paying regular attention to them durlng the perilods
/their participation in collective work, depth of knowledge,,
adaptation ability, act1v1ty, the pupil’s attitude to the
subject, speaking abllltly etc./.

d/ to study the pupil’s homework, his written work,

e/ private, individual talks,

Information received about every pupil should be put down,
This is important from an other point of view, too: it is im-
possible to orientate the pupil correctly without reliable data.
The subject teacher's notes may take different forms, One of
the possible forms is as follows:

Pupil?s name: .e.ee.
School he came from: ,..,....
Parents® profession: father: ...eees
- mother: ,......
School achievement in ...ce.. subject

5th form ,......

6 th esesece

7th " veveses

8th ceeceocs
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Diligence: ceeveee

-

evo0oose

Some more important statements from the general school charac-
‘terization:

Level-defining assessments sheets: -
First Form
beginning of the year half term end of the school year
Second Form
half term ’ end of the school year
Experiences: '

a/ a88e38MeNt8 vseescccsvses
ceccccccscsvassccrccsovas
evececcscas

b/ other BOUYXrCEB: cecssecscos
LR NN N NN

LR R N RN AN NN

Causes of insufficiencies: Vlay of assistance:
cesevescsvencsase sesseessevesass
dooveoONPONIOSIOPPIOIRSIYS evoevevoevooossrve
-cu-coooao‘ooool‘o » [ A ENE N NN N NENENERE]
Orientation: 2nd term 3rd term 4th term

P OSSOSO OG SOOI .
Experiencies of orientationt ...ececoceee
® 00 0 OOSONOSSIOPEIS

0000000 sssovsvey

Marks: Pirst Form

half term end of the school year
Second Form .
half term end of the echool year

(A XN AN XN N ssedos00000e



29

Other notes: sececocescas
[ X A NN RN ENZRR] ’

csospesosovee -

v
IR N EREERNNENS

If we write our notae regularly, it is easy to see exact
information about ohange in his or her personality and school
work. Possessing other pieces of information, the analysis of
"~ the level-defining test papers can be used to reveal the causes
of insufficiencies, A general experience is that - except for a
few pupils - insufficiencies in attsinments cannot bte traced
back to the lack of ability, The most frequent reasons are:

a/ poorer ability /but not the lack of it/ '

b/ not enough diligence, periodical learning

¢/ undeveloped, in correct learning methods

d/ low level of self-reliance, shyness

e/ langusge self-expression insufficiencies, 1ow level in

" mother tongue culture -

£/ lack of the pupil’s ambition
/The above mentioned ~ exept the first one - c¢an be traced back
to unfavourable famlly conditions, Even nowdays there are a '
great number of families whose general oultural-demand level is
low, they do not check their children’s school work at houe,
they do not estimate properly their children’s school achievment,

and they cannot get their children to do more sophistioated
work,/ - o . o

g/ not every general sohool makes its puplls exexrt themselvea
/sometimes the existing liberal evaluation, and mark- differentia
tion -does not induce exertion/.

Having all this information, the eubject teacher can decide
about the tasks involved in catching-up., /0f ‘coursge nobody
thinks that the above information can be obtained during the
first weeke, This requires regular observetions and regular work by.
the teacher However, the most important information can be
obtained in the first months, '

3. Pospibilities for catching-up .

The tasks of the teaching staff and subjeot teachers are
varied, If we want to achieve success, we have to create an’
atmosphére at school /in the class/ which will not promote a
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parental behaviour, and encouragement are more useful,

To introduce economical and utillzable learning methods
is regarded as a permanent task, This has to be done, at all
costs,. in the first term of the first form, Good occasions
are provided, besides during the lessons, by the formmaster’s
lesson, individual or group talks and family visits, too.

' On the basis of our experiences the following possi-
bilities can be used for catching-ups

a/ a part of the periods /first of all revision at the

beginning of the school year/ '

b/ differentiated homework

¢/ group occupations during the periods, practising

perlods .

d/ to organize palrs of pupils for learning

e/ independent catching-up under the teacher’s control

f/ catching-up lessons besides periods in the curriculum

g/ other poseibilities /coaching at school, at hostels/

After taking into account the results of level-defining
assesemnts, the different sorts of information, the reasons for
falling behind, and the possibilities for catching-up, the sub-
ject teacher uay decide about other methods of compensation,

In our opinion we have to see clearly which pupils have
insufficiencies that may essentially influence their progress.
In our experiment one of the fundamental ideas was: if some .
element of knowledge /idea, rule, etc., and their practical
application /was not known by more than 20 % of the form or they
did not know it correctly, it had to e compensated for during
revisions at the beginning of the school year. However, this
solution could not be realized because of the lack of time, as
from October the secondary school material had to be taught. The
new firat form curriculum to be introduced in 1978 ought at all
costs to ensure, this possibility, too, According to the present
curriculum, -first of all, the practise periods give a good
occasion for catching-up; of course, only if differentiated
exercises are given to the pupils,

In our experience the possibilities of teaching periods are
not utilized to a proper extent, The frontal occupations
nowadays in the majority /yet/ are not favourable for pupils
with insufficienciés or unstable attainments yet. They are
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unable to join perfectly in the work of the period; the teacher
- to ensure progress - relies on pupils with firm attainments
and he cannot always be certain whether everyone in the form
can understand him, If there are possibilities, it is useful

to organize group occupation, Our attemptsrproveé that
heterogeneous groups are batter to organize, because in case of
homogeneous groups - at least in the irst and second forms - an
inferiority complex can be induced in some poorer pupils, their
backward position is further increased and they may loose heart.
This wes experienced even in cases when they had the chance of
getting into a better and stronger grodp.’ln heterogenous
groups particular attention should be paid to the fact that the
problems were solved not by the best pupils, but in collective
work, New and then the least capable pupils were asked to
summarize the collective work so they were given an opportunity
for individual performence.

Among pupils enrolled in secondary schools with insuffi=
ciencles but which do not influence their progress essentially
there may be some who are able to do corrective work under the
.teachers guidance, with his help, It is useful to give them
differentiated homework /orel or written/, answer have to be
ochecked regularly or new instructions can be given to them during
the consultation-like situation,

During the experimente there were no attempts to organize
pupils into study paris but this possibility should not be
rejected,

In the case of more aerious insufficiencies which endanger
the advance and the requirements of the curriculum, catching-up
occupationa were organized outside the periods, The level-defi-
ning and other assessments verified that 20-30 % of the pupils
have insufficiencies which can be abolished only during wells
organized, helping and corrective activities. /From this point
of view there were no essential differences in the three ex-
perimental secondary achools, although the enrolling conditone
in the Radnéti Miklés Secondary sohool and the Sdgvdris Endre
.Training Secondary School were not much better than in the Maké
Jézsef Attila Secondary School, This phenomenon can be explained
by the lack of a coordinated, single . basis on which to judge
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what can be regarded as a fundamentalbinsuffidiency./

Our situatisn was made even more difficult by the fact that

there were rathér a lot of pupils who’needed'regular : '

corrective activities in several subgects /sometimes 4-5/.

There were classes where 5-6, in others, 2-3 pupils had a

rather poor result in every subject in their 1eveifdefining

measurlngs /The experience of the two yéars"brought us to the
conclusion that no more favourable ‘conditions can be expected

in the future either./ e

To organize these corrective activities demands a high .

level of coordination work in the school. After summarizing

the measuring aéséssment it is necessary for the subjebt teachers

© . to ndve a short talk with tne chalrlng form-master. In this
sess1on the supject teachers’ statements concerning the know-

- ledge-level of the class as a whole have to be. summarized,

- then the experiences in the different subjects must be
evaluated concerning each of the. pupils. In this Way a unique,
perfect picture can be built up of every pupil - of their
personallty, attalnments, 1nsuffuc1en01es and their reasons.
This talk has the aim of deciding who must, at all costs
take part in corrective activities. It has to be decided here
what to do with pupils who had severe insuffuciencies in 4-5
subjects. In our opinion, it is worthwhile for a pupil to

‘participate in only 2-3 catching-up activities a week. /This
means 2-3 hours, for in the experiment we gave one corrective
activity a week:in every subject./ We have to reach a decision
on another'queséion, too,: which occupations should be
gttehded by the.extremely poor pupils. /Thefe are reasons
for suggesting starting first with the Hungarian language,
mathematics or Russian to catch up with the others. Thers
problems are gettled mostly after gerious talks among the
subject teachers.’ ' ‘

~ The gbove questions, and problems ean be rediscussed
later on at the half term or second term evaluating_conféren~
ceyg, ag well as during talks concerning orientation.

' Corrective activities are coordinated in the timetable .
by the headmaster /timetable, classroom capacity; coor-
dination with other activities etc./. To decide the exact



34

time certainly depends on the ‘school conditions. Having
these activities in the morning from 7 to 8 or connecting
them with the last period of the day was considered to be
good' But this could not be done in every case, 80
catchlng -up perlads were held sometimes in the afternoon -
/generally from 2 to 4/. We /kept/ strictly in mind not to
-cut, without reason, the pupils’ time for homework, therefore
we took much care about pupils commuting from the coutry to
ensure ‘a favourable time for them. /Otherwise it would have
happenéd that our well-intended assistance would have had
the opposite effect: these pupils wduld be unable to do
properly?their days homework because of going hemé late.)/

Catehing-up activities must be held exactly éccording
" to the time table. A pupil’s weekly extra period of this
kind cannot exceed 2 or 3 hours. Another solution may be.
possible - if conditions are ensured -' that in a subject a
short course of 2-3 weeks and 8-10 corrective periods is
organized. We have not tried this solution, it is probable
that its organization is rather difficult because of the
many-sided afternoon programmes; however, in contrast w1th'
gporadic act1v1t1es 1t has some advantages.

" 1In creatlng the groups we experimented with three
solutions:‘ .

a/ On the basis of the level-assessing sheets at the
beginning of the school year permanent groups were organized
_of pupils who obviously had to attend the activities for
half a year or for the whole achool year. We strlved to have
groups of no more than 3-5 pupils. The main task was to - .
eliminate insufficiencies derived from the general school.

b/ Non-permanent groups were organized of ﬁdpils who
needed catching-up only in a certain Lheme. Thééﬁ activities
resembled the traditional co—repétitions. Thosé'pupils-were
in the majority those who failed in the end-of- tdpic teat
papers. So here, first of all, insufficiencies' ar151ng in
the secondary school were compensated for.

.¢/ Theoretically it is possible- but in practice it was’
rare - that the majority of a class attended tatching-up
activities if a certain area of the subject éaused trouble
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for all of them. To deasl with the theme egain during the
periods was regarded more useéful. A part of our curricula
/Hungarian language, mathematics, Russian/ gave opportdnities
of this kind. In some subjects - because of tHe great amount
of mgterial in the curriculum -we hud to apply catching-up
periods for the whole class /history, chemistrv. biology/.

4. The most frequent insufficiencies in pupils' attalnments

The result of level-defining assegsments give a rich
ligst of insufficiencies coming from generc] schools. To make
it clear, we are going to summarize the most important ones
in two subjects - a verbal and a nen-verbal one.

Hungarian language

There are some pupils enrolled in the secondary school
who have significant laguage cultural insufficiencies. There
are forms where the abiliiy in oral and written sxpression
of 6-8 pupils is at a rather low level. This is often accompanied
by stuttering and unintelligible reading. The level of correct
gpelling ability is not promising: mosatly the use of Jj-ly, the
spelling of nouns /first of all, geographical names, titleg/
verbal suffixes, assimilation, misuse of the sign of the Past
Tense, and the genitive suffix caused a lot of trouble. There
are some pupils who make a surprisingly great number of
mistakes in spelling. Ugly, sometimes totally illegible
handwriting is frequent. : '

The command of descriptive grammer learnt in general
achools, the knowledge of categorisa, definitions, and the
recognition of the fundamental connections of certain grammar
units were not satisfactory. From the first tests it turned
out that constructing ability 1s poor, and to realize
congciously the proportions of construction units was difficult
for them. ‘ ' ‘

Every problem mentioned ubove cannot come to light from
the level assesement test papers answered early in the school
year, as the ability in oral and written expression the
ability in construction and reading abili%ty can hardly or not
at all be memsured by test papers. Therefore It is expecially
important to get additional information in this subject.
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The results of assessment test papers - as they give
no sultable information ‘gbout the most 1mpovtant agbilities -
generally were satisfactory /during the iwo experlmental
years all three schools had a 60-70 % performance/.

Insufficiencies in thé motﬁer tongue essentiaglly have
an effect on the performances in othar subjects, so to
correct the mistakes experiénced is an important and urgent
task. ' ' :

' Mathematics

From the level- deflnlng assesgments it can be concluded
that the pupils?® calculation ability is generally poor /both
in mentdl and written aritnmetlé/;a lot of pupils -have trohble
mostly in operations involving fractions and numbers with
gigna. Some of them do not know exactly the use of parantheses,
The first term report of the Maké .Jézsef Attila Secondary School
- reflects general concepts characteristic for the pupils of all
three'efperimantai'schools. "There are insufficiencies in
calculaf1on w1th fractlons, they are poor in defining a number
from a fﬂactlon, they are unable to deduce, they are lnable
to apply ¢orrectly the fundamental operations in textugl
problems. Besides, the ability to solve textual problems is
rather poop, but,its is especially bad that the solution of
prbbortionél exercises- which have a very important role in
- gveryday life - is a guess for a‘lot of pupils. .

L Mostly in solving equations and simultaneous equations,
the poor reasoning, logical ability, judgement, the
explanation of solutions, and the non-checklng of solutlons
are badly felt.

In geometry the knowledge of basic'geometrical con-
structiona.andAsome geometrical ideas is correct /phase,
anglq, cifcumference, aurface,\perpendicular, parallel/. Only
. few pupils can see relations, theorems and do not feel the
necessity to verify. Only a few pupils can dispute well and
precisely." /5/ - ‘ ‘

The results of level-defining assessments was 40 50 %.

_The picture in the other subjects is not more comforting.
The ‘great amount of what we must do can be seen in the
asséssments at the beginning of school years 1974/75 and

/5/ The first term report of 1974/75 in Makd Jdzsef Attila
Secondary School, JATE Department of Pedagogy
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1975/76 for the first class pupils in the Makd Jdzsef Attila

BSecondary School:

Subject: . 1974775 1375/76 "
history 31.9 % ' 51.55 %
Russian 42.1 " o 43.72 "
biology 35.5 v 66.90 "
chemigtry 58.0 " 65.28

i . The programme of catcbing-up periods and applied methods

The prograumme of cafchingfup periods is determined by
the quantify and gquality of insufficiencies, the number of
4vailable lesuons, time necessary for correction, the number
5f pupils, their individual insufficiencies etc. A plan with
+« longer outlook can be made only for permanent groups, but
theme plans should be flexible and within a framework. We
have Lo compile even for occasional groups some kind of
ideas, but these may comprise in accordance with the:
seeasional character of the group only the main lines of the
tasks to be done. )

The school management did not ask the teachers to prepare
plans in written form, nevertheless it was obvious that a -
syllabus for permanent groups had to be put down. To prepare
a plan for corrective péeriods for the whole class may be
reasonable only if catching-up requires several lessons
/independently of whether during school lessons or outwith
them/.

If insufficiencies were determined individually, we
sould make plans individually, too. This concerns especially
the planning of some corrective lessons. There were occupationé
where the same topic was discussed with every member of the
group /e.g. everybody in the group had difficulties in spelling
proper nouns/, in other cases even within a topic some differen
tiation had to be done /fe.g. a member of the group had problems
in recoguizing adjectives, another pronounsz/. ln groups of
non-permanent character mostly the same thewme wes deali with
by everybody, as the setting up of the groups was made on the
basis of insufficiencies. The situation is similar when
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catehing-up fov the majority of the class of for the whole
calas tukes place at the wsame time. In defining Lhe topics
it iz yaetul to determine the tasks and methode to be
applied.,

The activities differ 'rom school periods in the quantity
and quality of the subject-matter of instruction to be used
Jattainments, proficiencieon, abilities to be compensated for/
in the rmmber of the group etc. Théy differ /or may differ/
in the methodes to be applied, too. It is clear that we have
to adapt ourselves to the individual. An important requirement
arises from this fact that the subject teacher is expected to
posses u high level of pedagogical and methodical culfure,
poychological knowledge, to do his work resolutely, regulary
and steadily. .

Practiging teachers experience most of their problems
in the new, particular methods of how to solve the new tasks.
Th~ experiment has proved that only the methods applied in
aschool periods - which are, of course, needed in the catching-up
lessons as well ~ are rot sufficiently effective. In addition
to the general methods spgcial ones are needed. We know that
less ig achieved in this fleld. Further methodological
researches have the tack of amsisting practising teachers to
arrive to a better and more successful aoclution of this new
task. This does not contradict the fact that the subject
teacherse and headmasters in their reports raise a lot of new
ideas in cormection with the applied methods, but these

methods are of a general character. Now we are going to quote
 from the headmusters’ reporta of the experimental schoolss

"The methods of activities depended on the special cha-
racter of the subject, on the insufficiencies, on the number
of group members, etc¢. ... ln different subjects there were
different methods dominating. In Hungarlan language, first
of all, exercies in correct spelling, in good Huagzarian; in
history, the analyeis of mources, the explanation of basic
concepts; in Russlan, the explanation of some grammar rules,
‘collective limtening to recorded tapes, to answer programmed
grammar exercises, answers Lo questions, sltuational dialogues,
etc. There were wome snttempts to have activilies of a
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consultative character, but they did not fulfil expectations® /6/
wof the methods applied in corrective activities individu-
al activity with a 3-6 member group proved to be the best:
after a collective explanation of a problem every participant
gets an individual task; in the meantime, the teacher, walking
about,helps wherever nNécessary; then they discuss or correct
the mistakes collectively. Differentiated homework is frequent
enough for a corrective lesson. It is essential that these
periods are activities involving talk in a free atmosphere,
where the pupil has an interest, too, - opposed to common
periods in revealing his weak points, so that he can be helped.
/This developed gradhally, but from the time the pupils get
used to it, the efficacy of occupations increases greatly™./ /7/
‘ "we were not able - but nor did we want - to create a
new method for catching-up activities. Our primary aim was to
gain information about the pupils’ failure in a subject and
to reveal at the same time, the reasons for failure. During
the course of the methods followed afterwards explanation,:
checking and practise predominated. In checking pupils both
oral and written methods were used, depending on the pupil’s
weak points. Special attention had to be paid to drill in
catching-up activities as well, to the solution of mathematical
problems, to the training in spelling rules, to mastering
fundamental attainments through practice etc. - first of all
hecause we saw that a lot of pupils failed in learning the
general school subject-matter because of the lack of drill.
Activities with a small group always ensured liveliness.
In every case we considered it important that during catching-
up activities the pupilsi progress should be evaluated /in a
small group individually/. Praise and encouragement wers
essential, as well as the fact that, due to the activities,
the pupil should succeed. We were particular about the good

/6/ First term report of 1974/75 in the Makd Jdzsef Attila
Secondary School, JATE Department of Pedagogy

/T7/ The Tirst term report of 1974/7% school year in the Sze-

ged Sagvdri Bndre Secondary Training, School, JATE, pep.
of Pedusogy



40

.gtmosphere of the activities, and that pupilsa attending
corrective activities were not cnsured.

Clsge attention was paid to another fact, namely that
the pupils came to understand the new things by relying on
their own by attainments, and that they saw and realized
the facts, independently etc. This was done so that the
pupils did not get used to accepting ready-made "attainments"”
i.e. that .they did not become "pupils always requiring
agsigtance", that they did not get used to attending catching-up
activities, doing it only il they needed it.

... In gpite of their usefulness, howeVver, talks with the
subject teachers suggest that in the future we shall have to
find special methods of catching-up activities and more
analytical evaluation of the activities. /8/

Our desription would not be correct without informing
about those methodological attempts going on aven at present. ’
OQur teachers researching for new methods would like the
following questions to be answered:

a/ Hov can modern teaching aids /TV, radio, taperecorder,
language lab., films slides etc./ be used most eftectively in
corrective activities?

b/ How is it possible to develope more. effectively than
hitherto the ability of sélf-controll, gelf-evaluation?

¢/ How can we ensure progress at individual pace?

d/ Which methods could be ugsed to make general activities
of & consultative character which are not applied widely?

e/ Is it possible to work out programmes and, sheets
which can be used with result in other groups, too?

f/ Which are the best methods of incorporating the compen-
gated and drilled attainments in the gystem of teaching pzriods?

g/ Which are the methods most suitaule‘for the pupils®
personality, "and ability? ‘

Many kinds of method of the corrective périodn have
developed or are developing. The situation is similar to the
construction of activities. It ia imposgible to give a gene-

/8/ The first term report of 1974/75‘sch001 year in the Szeged
"Radnéti Miklés Secondary school, JATE, Dep. of Padayogy
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ral scheme for it, becausme avery catching-up period has its
own polution. One thing ls sure, however; l.e., that they

are more informal than teaching periods.

. Regnlts, experiarices

Even if our methods have not crystallized 1n every respect,
the catchipr-up method of lhe experiment is effective and
succeaaful. The teachers and pupile of the three Csongrdd
county secondary schools unanimouly aproved and accepted its
necessity after finishing the firat phase of the experiment.

Of course there are different opinions: in one secondary schocl
thev do not consider it justified to go on with catching-up in
in the second form; ano ther orne, on the centrary, consider it
necessary in the third form, too. Similar different opinions
‘can be seen on the question of which subjécts corrective
activities must be organized in. The reaéohs for these differing
opinions can be foand in the fact that the enrolling areas of
the schowl 1 the experiment are different, consequehtly in
their pupils’ knowledge - level there are great differences.
Let us quote some opinions from the headmasters’ summarizing
reports! i .
"pAccording to our experiesnces corrective activities are needed
in mathematics; chemistry, Hungarian language and Rusian, ...
in the other subjects /geography; history, literature, foreign
languages/ when needed - and can be used in some subjecls leag
frequently /biology, practical work, drawing, singig/ or they
are totally unnecessary." /9/
"It ia a general gstatement that it was necessary, at all costs,
to organize catching-up activities. Its result is that some
of the pupils succeeded in diminishing their falling behind,
and the differences in knowledge-level also decréased. Il is
especially important that pupils enrolled from village schools
had organized possibilities .for overcoming insufficiliencies in
their attainments.® /10/ » v
/9/ The first term report of 1974/75 school year in the Szeged
Sdgvari Endre Training Secondary School, JATE, Dep. of
Pedagogy

/10/ The Tirst Lerm peport of 1974/7% school year in th Makd
Sec. School, JATE, Dep. of Fedagogy
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"Our }eachers have a good opinion about the activities. Some
of them say: an important phenomenon can be attributed o

them that at the end of the school year nobody in the form
failed in any subject, and the pupils were not afraid of

the subjects." /11/ )

"The system of corrective, catching-up activities is one of
the cardinal points of the experiments, which was unanimously
recognized by both pupils and teachers." /12/

"Regular catching-up activities are considered by the teachers
indispensable in some subjects /mathematics; chemistry, the
mother tongue fand the pupils are of the same apinion/." /13/
It arises from the above opinions that both the teachers and
pupils consider catching- up occupations not only as

neceséary but successful. Because of the objective assessment
development it is difficult to give numerical results, so,
first of all, we have to see the experimental facts. I¢ is
worth noticing the study-average of the firgt forms in the
1974/75 school year of the Maké Jdézsef Attila Secondary schoal
in, Huagarian language, mathematics and Russian.

A ?:Egﬁgézn mathematics Russian
Bnrolling average: _ 4.27 4.10 4.11 
Level-defining assessments: £6.70 % 47.60 % 42.10 %
Half term assessment: 3.14 2.85 2.78
Half term subject average: 3.37 3.57 3.66°
Second term assessment: ©3.59 1.97 3.58
Second term subject average: 3.51 3.31 3.61

Number of catching-up periods: 38 69 41

/11/ The second term report of 1974/75 school year ir the
’ Radnéti M. Secondary training School, JAT%, Dep. of
Pedagogy .

/12/ The second term report of 1974/75 school year in the
Szeged Sdpviri B. Secondary Training School, JATE, Dep.
of Pedagogy

/13/ The second term report o>f 1974 /75 sch061 year in the
Maké Jézsef Attila Secondary School, JATE, Dep. of
Ped. .
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The study-average in Hungarian language increased, in
mathematics decreased, in Russian stagnated inspite of* the
considerable number of catching-up periods. I% is obvious
that the elimination of insufficiencies was not success-
ful, therefore corrective activities had to be continued
in. the second form, too. But the number of periods considerably
decreased. This is well seen in the following table;

Subject: 1974 /75 school year 1975/76 school year
1 st form 1 st form 2 nd form
Hungarian language: 38 31 1
history 18 7 7
Russian 41 47 _ 4
mathematics 69 76 10
biology ‘ 13 8 -
chemistbry 72 - 24 10
geography 34 o 4 - 3
Altogether : 285 periods . 197 periods 46 periods

The following statements were made by the Makd Jézsef Attila
-Secondary School manegement on the basis of the above data:

"In the 1975/76 school year the number of activities for the
first class pupils decreased considerably. ... The most
remarkable feature is that in spite of this- in mathematics,
Russian and Hungarian language catching-up increased stightly
or remained almost on the same level. Maybe because in the
gubject methioned compensation is most justified. Howeveri in
the second forme even in these subjects the number of actual
activities dropped greatix. This phenomenon can be explained

if we carry out a conten} analysis of the data beyond the
figures. : - ' ,
According to the original concept the catchiné—up activities
should have been held for relatively stable groups wntil the

end of the second year. Experiences obtained so far suggest a
modification of this coricept. The reason is that a group of a
relatively stable composition - except in mathematics - worked
only in the first months, until primarily the compensation of
general school fundamental insufficiencies was taking place,
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After this, as the stzble groups give way to the unstable

cnes, the catching-up occupations chénge into compensating

for the falling behind in the daily material, and this is' needed
occasionally by this or that a Pupil.Jn a condidersble part of
the first year the priority of the catching-up function
dominates /for the longest time ‘in mathematics, Hungarian
language, and Russian/, but in the second year its_catching-up
funetion becomes absolute. Probably this empirical factor led

to the formation of the numerical results mentioned above."/14/'

7. Problems, conclusions.

The operation cf the catching-up system needs substan-
tional organizational work. For the extremely busy teachers
and pupils agreement on a time means a frequently unsolvable
probleme The data from the expefimental school years concern-:
a considerable number of the puplls. To illustrate this we
are going to quote data from one achool year ofe the Maké Jo—
zgef Attyla Secondary suhool.

‘Subject A pupils attending catching-up periods

' regularly : occasionally

Hungarian 'language 23 % 16 %

history . 12 v 40 ®»

Russian . 20 " . 47 m

mathematics ' : 24 M 50 "

biology gn 0 m -

chemistry 20 " o 50 "

geography 15 n h 30 "

For a smoother realization of catching-up in the futu-
"re there are two organizational pbésibilities. One of them
- not without any problem - would be-if corrective periods
were ineluded in the syllabus. The other one, the more
gsuitable one is: "In the orientation phase the curriculum
must give possibilities for recognising thoroughly the

/14/ The second term report of 1975/76 school year in the
Maké Jdzsef Attila Secondary school, JATE, Dep. of
Pedapog
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differences arisihg from the differences between general
schools and to compensate for them in an organizational
framework. Therefore, the core-material schould be 1eés;

‘it should ensure, besides mastering it well, revealing
insufficiencies and compensation for them, the development

of ability and the catching—up of'pupils>falling behind."/15/

In this case the fundamental tasks of correction would be
achieved in teaching periods. /Probably, it would be
necessary to organize a Sgpall number of activities of thig .
kind outwith the neriods./ In this way the question not yet
clarified would be explained: .can we compel a pupil - in his
own interest - to attend the corrective activities?

/15/ Otto Welker: On facultative education in grammar schools,
Koznevelés, 1975/35. T7.1.
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Komneudaqnﬂ sHSHRHl yY9amMAXCA B YCJOBAAX SKCHEpAMEHTANBHOI'O

oGydeHuss JaryJbTATUBAHM yYeOHHM OpefMeTam
Kupe ﬁncap

[lon PyROBOLCTBOM Ragpelpd NeAATOTAKA OpPraHASOBAHO qaxyﬁLTaTnBﬂoe
9KcOepaMeHTanbHE0e ofydyedne ¢ 1974-ro roma B 16-B Ruaccax 3-x
ramHaspil, Paspadorannas Jl. Aromromom # . OpocoM monesd sKcoepn-—
MEeHTA HpeINyCMOTPABAET IBA B3aBAMOCBABAHHHX STOlA ooyéennx: odme-
06pasoBaTeNbRO—~0pAeHTUPOROURHE ( I-2 KiaccH) B nn@@epeﬁnnponaa-
Hu# ( 3—4 KAacCcH ). BaxHuM aneuéarou o6yderas B 1-2-X Kjaccax
ABIAGTCSA OPTAHASOBAHHAA KOMIEHCANMs OTCTABAHHMSA B SHAHEAX OTIENb-
HHX rpyno ydJamuxcsi. Ha oéuose 9KCHepAMEeHTaNbHOTO OUHTa JAaHHaA
CTATHA HNONHTOEABAET PeSYJBTATH MOOOJHATENHEHX ROMIEHGAPYDEAX
saagTaff B acmexTe EX suaqeuha, BOBMOXHOCTEN OpTaHABALROHHHX
¢opm, R OpAMEHSEMHX METOIOB. ABiop aHaJASAPYEeT OpAYAHH OTCTaRa-
HAA yYamuxcd 0O BEHTEePCKOMY ASHEY B [0 MaTeMaTaxe.

ABTOp OOKasHBaeT Te OpPranAsSanROHHHE BOSMOXHOCTH, KOpoue B yoAO-
BRAX HiHefimefl CTPYKTYpPH MKONBHOTO OCY4YEHAA cnocodcTﬁynT KoMlIeH~
oanaR sSRaHg¥ yuam@XcA, HEXONAMAXCA B HEBHI'OJHOM HOJIOXEHUR G TOY-
EA BpeHEA ycOEBAEMOCTA. B zawimdeHae aBTop NONBOJAT ATOTRA B5KG-
nepameATa, ofOpMiAeT COOTBETCTBYDIAE BHBOLH B JAET PEKOMEHIAIRAR
INA OpOBefieHRA KOMISHCADYDNAX SaHATAR.
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PROZESS DER AUSGLEICHUNG DES WISSENSTANDES IM VERSUCHT
DER FAKULTATIVEN BILDUNG NACH LEHRGEGENSTANDSGRUPPEN IM
' GYMNASIUM

Dr, Imre Csiézér

Mit der Leitung des Pedagogischen institute an der Universitét
Attila Jdzsef geht - in zwei Ishrgingen inagesammt,in 16 Klassen -
eine fakultative Lehrfachgruppenweise Bildungstest in einem Gymnasi-
um vonstatten, Das Kodell wurde von dr. Gydrgy Agoston, Universitats-
proféaaar und Dr, Sdndor Orosz Universititsdozent ausgearbeitet, In
dem Versuchsmodell sind zwei, miteinander organisch eng verbundene
Phagen zu unterscheiden: orientierede, allgemein bildende Phase der
I-II-ten Klasse und die differenzierte Bildungsphase der III-IV-ten
Klasse, [in bedeutendes Bildungselement der I-II-ten Klasse ist die
organisierte Kompensierung der Studiennachteile, In der Abhandiung
Bind die NWotwendigkeit, die Miglichkeit, die Organisationsformen
der Stunden fiir die Ausgleichung des Wigsenstandes,die angewandten
Methoden und Lreignisse nach den Srfahrungen des in 1974/75 angefan-
genen Untersuchunglehrjahres iiberwiegend nach den Daten des Gymasi-
ums Jézeef Attila in Maké zusammengefasst. Er untersucht die Griinde
der Nachteile im Studium, die wioht;geren Mingel bei den Schiilern
in ungarischer Sprache und tlatematik und versucht die Organisierungs-
mtglichkeiten zu entdeoken, wslche auch in der jetzigen Struktur der
Schule fiir die Beiseitigung der Mingel des aus der nachtelligen la-
ge gegebenen Wissenstandes und fiir die Nivellierung des Wissens der
ichiiler, die lLiisung bedeuten konnen, Auf Grund empirischer Erfahrun-
gen enthilt der Aufsatz die Ereignimse der kompensierenden Studien,
die ndtwendigen Schluasfolgerungen ziehend stellt einen Antrag filr
die zukiinftige Losungsmdglichkeiten des Aufschlusses.



